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The main purpose of this document is to outline the EAL policy and related procedures at SISQ. This document is
primarily for internal procedural purposes but it is also made available to parents and the school community.
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Monitoring and reviewing of the policy

All teaching staff are responsible for implementing the policy and ensuring that their EAL practices align with the
required practices outlined in this document. The Head of EAL, EAL staff and pedagogical leadership team are
responsible for staff training, monitoring and quality assurance pertaining to the policy. 

The Head of EAL and EAL staff are directly responsible for leading the collaborative review and update of this
policy, which will be done on an annual basis, taking into account feedback from all stakeholders, including
students, parents, teaching staff and the governing body.

Definitions and purpose

This section describes the international school environment, which frames the experience of students who are
officially identified as children whose first language is a language other than English, known as English as an
Additional Language (EAL) children.

EAL at SISQ, an IB school:
The IB publication ‘Learning Diversity within the International Baccalaureate Programmes (2010)’ states that “The
International Baccalaureate is committed to supporting multilingualism as a fundamental part of increasing
intercultural understanding and international-mindedness, and is equally committed to extending access to an IB
education for students from a variety of cultural and linguistic backgrounds”.

SISQ offers an up to date, research-based, highly efficient EAL programme for students who may be new to
instruction in English or continue to need English language support to access the various study programmes and
subjects at all levels.

English is the primary language of instruction at SISQ. The main purpose of the EAL department is to support
language development so that students build a social, emotional and academic language that is needed to learn
within our IB programme of study K-12. Personally designed programmes are put in place for students to ensure
they can access the whole IB programme of study and develop the four language skills: Listening, Speaking,
Reading and Writing. 

Objectives of EAL at SISQ

To speed up the successful social integration of EAL students into school life at SISQ
To improve the language skills of newly arrived EAL students and thus enable them to access the mainstream
programme of study in all IB subjects
To provide continued support for advanced EAL students across the programme of study, including the IB
Diploma Programme
To support the transition out of the EAL programme into the mainstream programme
To offer curriculum support to EAL students unable to access a full range of subjects
To use EAL teaching methodologies to enhance students’ subject-specific knowledge and skills across the
curriculum



Rationale for methodology
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Students who feel they are learning in a secure and supportive classroom environment acquire a new
language faster.
Students who feel that their individual learning needs are being taken into consideration will be more
responsive.
Students who are aware of their actual language ability strive to improve.
Students who are set individual language targets can see their progress along a language continuum and take
pride in their achievements.
Students who receive differentiated, structured or scaffolded tasks are more likely to achieve.
Students who understand what is expected of them are more likely to be able to achieve learning objectives.
Students who receive constructive, targeted feedback are more likely to improve.
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EAL Procedures by phase

Primary School (Pre-Kindergarten 1 to Grade 5)

PYP Early Years (Pre-Kindergarten 1 and 2)

PYP (Kindergarten to Grade 5) 

Early childhood education plays an essential role in preparing young learners for English. Students who
have an opportunity to develop basic skills in language and literacy at this age will enter Kindergarten and
Grade 1 ready to read and write. In Pre-Kindergarten, students are fully immersed in the main language of
the school, English.
We recognise that young learners often learn best through natural, social interaction. The Pre-
Kindergarten programme, therefore, provides students who are new to English with a play and inquiry-
based language learning experience. 

However, depending on the severity of the need and rate of progress, further EAL support is always
available.

Throughout the rest of the PYP, the process is similar to that above. Students are fully immersed in English;
great importance is given to natural, social interaction, as we recognise that younger and older learners
often learn best in this way. However, in order to accelerate their learning of English and their access to all
class content, extra support is available when required and the following takes place:

All students entering Kindergarten to Grade 5 have a two-week settling-in period during which time
they are observed by their class teacher 
Students who appear to have language needs are referred to the EAL department Referral form 
EAL teachers then discuss the student’s level of English with the class teacher and decide on the
appropriate course of action
We aim to provide tuition in or near the mainstream setting.
Most students are withdrawn from the classroom to receive intensive, targeted support to ensure they
acquire survival language skills if needed. As soon as these students are able to cope in the mainstream
class, they will still continue to receive support according to their needs - a tailor-made language
support program in the EAL classrooms. 
An EAL profile/folder is compiled to provide evidence of student progress along the language
continuum.
Grouping is based on age and language abilities when possible
EAL teachers share the information above with class/subject teachers 
EAL teachers carry out regular assessments using WIDA 
For survival language and beginner learners, EAL teachers record progress on an EAL Student Tracking
Sheet here designed as part of MY World Scheme of Work. We base 
Learners are graded levels 1 to 6, 6 near-native according to the WIDA criteria
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Secondary School (Grades 6 to 12)

MYP (Grades 6 to 10)

DP (Grades 11-12)

In the MYP, the process is similar to that above, but students are given an initial WIDA assessment to
provide baseline data, and a minimum level of proficiency in the English language is required (see
admission policy here). The procedure is then as follows:

Students are placed in a Tutor Group and where possible are buddied by a speaker of their own
language.
WIDA is used to assess and track progress for secondary students 
Students who arrive and have never studied a foreign language receive EAL lessons or curriculum
support during these lessons instead.
Grouping is based on age and language abilities when possible
EAL teachers share the information above with subject and form teachers 
EAL teachers carry out regular assessments using WIDA. Learners are graded levels 1 to 6, 6 near-
native according to the WIDA criteria
For survival language and beginner learners, EAL teachers follow Linguascope and track progress on
an EAL Student Tracking Sheet here designed as part of MY World Scheme of Work. 
We collaborate with subject teachers to provide support during assessment so students can fulfil their
potential without any language barriers 
All students entering Grades 6-10 have a two-week settling-in period during which time they are
observed by their subject and Form teachers
Students who appear to have language needs are referred to the EAL department Referral form 
EAL teacher observe and gather information about potential EAL students
EAL teachers then discuss the student’s level of English with the Form teacher and send a Round robin
form to all concerned teachers, a decision on appropriate action is then taken. 
During Personal Studies lessons and some Language B lessons,students are withdrawn from the
classroom to receive intensive, targeted support to ensure they acquire survival language skills if
needed. As their level of English increases the amount of support lessons will decrease accordingly. A
tailor-made language support program will be followed during EAL support sessions
An EAL profile/folder is compiled to provide evidence of student progress along the language
continuum.

When necessary, new students may be placed in a mainstream DP group that is supported by a
member of the EAL department.
Examination access for EAL students is provided according to IB requirements (See procedures for
candidates with special assessment needs).

In the DP the process is similar to that above, but students are given an initial English language assessment
to provide baseline data; a minimum level of proficiency in the English language is required (see admission
policy). The procedure is then as follows:

https://docs.google.com/document/d/1400GpE0a_L9afFL27iQ9BECPssqTT3wBOct6YnANwSs/edit?ts=5a30c85d
https://docs.google.com/document/d/1g3ZVGfOCt_ovM8xr7_31pk5IIq1RJo9duaUoOdoW0Lo/edit
https://drive.google.com/drive/folders/1NJ7MIeWB0lKZKbtUsFPkgTdFAsgUTBbM?usp=sharing
https://docs.google.com/forms/d/1RmIqhJ-2c1feQ0uJ7Hq-FVsE8w4RR2-7rUtmExFnZWM/edit
https://docs.google.com/forms/d/1RmIqhJ-2c1feQ0uJ7Hq-FVsE8w4RR2-7rUtmExFnZWM/edit
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EAL Whole-school Procedures

In order to support the early development of early listening and speaking skills, the EAL Department operates the
following policy throughout the school:

Teachers continue to talk to the student even when the student does not respond 
EAL students are consistently included in small groups with other students
Teachers vary question types
When possible (if we have the tools and if EAL staff speak the language) and if necessary (it will help the
student access the curriculum faster), the student’s first language may be used to explain important
information or to consolidate new concepts, note this is a temporary measure. 
As soon as  sufficient English language skills are gained we should move away from the students’ native
language and practice as much English as possible. 
Initially, teachers praise any effort made to communicate or participate in class activities, this is to raise self-
esteem as it is a very important part of language learning, in particular speaking in front of others
Non-verbal responses are accepted and encouraged 
Eventually, teachers expect students to begin sounding out words with their lips, to repeat words modelled
by the teacher and peers, to join in conversations even with one-word responses.
Homeroom and subject teachers should structure teaching programmes that encourage child-to-child
interaction and use role-play as students are very good at reinforcing learning.
Activities are provided which reinforce language practice through repetition and “drilling vocabulary”

Listening and speaking throughout SISQ.

The EAL department recognises the silent period that comes when joining a new school using a different
language, we therefore target the development of listening skills first and of speaking skills thereafter; this forms
the fundamental basis of all future language acquisition.  The department understands that the silent period is an
important stage in language development and that the student is exercising their right to remain silent while
processing new information which will be recycled at a later stage in their first utterances.

The EAL department understands that it is crucial for the vocabulary and concepts taught to have a context in the
student’s own sphere of experience, particularly during the first stages of language development.  That is, if
students are familiar with certain vocabulary in their own language or encounter the same concepts in their own
world, they will internalise it quicker in their second language; hence the document name My World.  For this
reason, listening and speaking skills are developed in the first instance for all students using the topics and
materials from My World, linguascope and other resources. 

As it can take as long as seven years for students learning EAL to acquire near-native academic proficiency, EAL
teachers realise that they cannot wait for students to reach this level before tackling the demands of the various
IB programmes.  The task of EAL, class and subject teachers is to enable students to access curriculum content
whilst simultaneously learning English. As a result, the topics discussed during EAL listening and speaking sessions
will also begin to reflect curriculum content as soon as possible.  

The EAL department understands that topics and concepts taught during speaking and listening sessions should
be practised, consolidated and extended during reading and writing sessions. Teachers do not expect students to
be able to read and write about concepts that they do not already understand, or which have no context in their
own world. Teachers should enable each student to personalise course content by relating it to their own cultural
context.
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Teachers working in the EAL department collaborate with class and subject teachers to set, monitor and review
individual listening and speaking targets.  This is done on a termly, half-termly, monthly or weekly basis,
depending on student progress.  In addition, EAL teachers help class and subject teachers to identify strategies  
they can use in class to enable students to reach these targets.

When staffing allows, the EAL department works in mainstream classroom settings in all grades to ensure
students are given as much support as possible when they are expected to perform orally or are expected to give
presentations for assessment purposes.  To promote student self-esteem, the EAL department provides
structured and scaffolded listening and speaking activities prior to such assessments and gives constructive
feedback to foster improvement thereafter.

EAL teachers are all familiar with the concept of World Englishes: while students are expected to write in what is
termed Standard English for examination purposes, there are many other forms of English from around the world
that are perfectly acceptable in informal settings. These forms of English are not wrong, they are different; many
have official status in the countries in which they are spoken.  Although the EAL department believes that all these
forms of English are equal, it understands that some may have to be modified for exam purposes.

Encouraging reading 
As soon as it is felt the student is ready to tackle reading skills, age-appropriate, as well as catch-up phonics, are
taught.  In order to maximise language learning and to give the phonics taught a context, EAL teachers recycle
the topics and vocabulary taught from the My World document.  This, in turn, speeds up the acquisition of
reading skills.

Once the student is able to read basic CVC words (initial phonics teaching and word blending introduces children
to CVC words, Consonant-Vowel-Consonant e.g. big) and has a basic sight-word vocabulary (non-phonetic
words e.g. could), the EAL teacher introduces short reading books into teaching sessions which both consolidate
My World vocabulary and grammar, and which provide appropriate visual stimuli for new items of vocabulary.

As the student continues to make progress, the EAL teacher liaises with PYP class teachers and teaching assistants
to ensure that books of the appropriate level are provided and that progress is tracked on SISQ systems when
needed. 

In order to develop reading skills further, students are encouraged to take an interest in reading by choosing
books that reflect their own interests. 

In the later stages of EAL support at the primary level, students are involved in individual, paired, shared and
group reading activities that aim to show how enjoyable reading can be.

In the Secondary School, if students arriving are new learners of English, then EAL staff follow the same
procedure to teach and extend reading skills as the one for Primary. However, more age-appropriate materials
are used.

After a settling in period, those who arrive with higher levels of English are assessed and book selection is
monitored to ensure sufficient challenge to aid gradual improvement in reading ability and level.

During EAL sessions and English language lessons conducted by the EAL department, abridged and graded
readers are used to teach both language and literature skills.
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Developing writing 
In Kindergarten and grade 1, the primary function of the EAL Department is to teach and improve listening and
speaking skills as early writing skills are still being taught in the mainstream classroom. However, once it is felt that
a student is ready to begin transferring the spoken word into written form, the Department will begin to teach
these skills in conjunction with both mainstream topics and My World materials so that written skills are taught in
context.
In the latter stages of Primary and in Secondary, if students arrive with weak writing skills then these are taught in
conjunction with speaking, listening and reading skills from both My World and other age-appropriate materials.
Throughout the school, students who arrive with some writing skills are first assessed on their ability to write
about the topics covered in My World. Following this, students are set curriculum-based, individual writing targets
by the EAL department and their development along the writing continuum are monitored collaboratively by EAL,
class and/or subject teachers.

How to differentiate within EAL :

Whether working in withdrawal or mainstream situations, the EAL department ensures that written tasks are
differentiated to include writing frames and scaffolded activities that enable students to focus on language and
technique.

Differentiation 
All groups contain speakers of EAL as well as native or near-native speakers of English. 
Differentiation in language acquisition differs from  dumbing-down the language; the diminishment of critical
thought by undermining standard language and learning standards; thus trivialising academic standards, culture,
and meaningful information.

Differentiation means setting suitably challenging and motivating work for all students, regardless of their
proficiency in English.  This is most effectively achieved when learning outcomes are explicit and shared with
students, and when a variety of teaching techniques is employed.

In EAL, the purpose of differentiation is to:
Allow students maximum access to the material taught by class or subject teachers
Provide a range of activities to ensure the participation of all pupils
Allow different outcomes for different individuals
Promote gradual development of skills
Allow sufficient repetition to consolidate language (how to drill language here)
Use pupils’ strengths to build confidence
Give students the opportunity to learn effectively in a way suited to their abilities

1.
2.
3.
4.
5.
6.
7.

Teachers should ensure that they know as much as possible about each student’s linguistic needs,
educational history and abilities. In addition, teachers should know which students are speakers of EAL
and which students have literacy problems.
Teachers should set optional extension activities for homework and encourage students to attempt them.
In the early stages, tasks should be set which ensure all students achieve something but also allow gifted
EAL students to excel.
A series of open-ended tasks should be set which allow students to investigate at a level appropriate to
their understanding.
Students should be allowed time to reflect on their work.
The pace of the lesson should take into account the different work rates of individual EAL students.
In class, teachers should use open and closed questions and vary between those which probe the surface
and those which require students to use inference.
Groups should be carefully balanced. 
New and difficult vocabulary should be pre-taught, reviewed, practised and consolidated.
Materials that are free of gender bias and reflect different cultural and ethnic backgrounds should be used
to enrich teaching and learning.
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A range of appropriately challenging written tasks should be available for students to choose from.
Teaching strategies should help students to actively decode texts: new concepts, subject-specific and
key/technical vocabulary, should be pre-taught.
Whole class, individual, paired and small group reading should take place.
Reading tasks should be designed to increase in complexity as students move from reading for an
understanding of explicit content, to decoding inference and assessing the influence of style and technique
on complete meaning.

Visual – does it look right?  Looking at the shape of words and patterns or letter strings within words.
Auditory – does it sound right?  Looking at the relationship between the sounds and the letters or groups of
letters.
Linguistic – does it seem right?  Based on the knowledge of derivation and relationships between words
Kinaesthetic – did it flow right?  Automatically letting the hand produce familiar movements.

Differentiation in Reading and Writing within EAL

Grammar teaching
Students joining SISQ in the lower primary stage are not overtly taught grammar as the EAL Department believes
that these students have arrived at the school early enough to develop an understanding of the rules of language
in a more communicative and functional manner.  Instead, EAL teachers help students to understand the rules
they unconsciously follow by giving them the tools to describe and discuss language, and by insisting on the use
of correct language forms in appropriate situations.

For students arriving later in the upper primary and in the secondary level, the  EAL Department initially follows
the procedures mentioned above.  However, once the student possesses some basic English language skills and
begins to communicate more readily, the EAL Department believes that at least a basic knowledge of grammar is
intrinsic to improved language production in the long term.  The department recognises that for older students,
in particular, there is a link between understanding grammatical terminology and improve spoken and written
language.  A basic understanding of grammar is also necessary to facilitate self-study. 

All EAL reading, writing, listening and speaking resources are carfully chosen and include integrated grammar,
however, often we plan and deliver grammar only lessons depending on the students’ needs. 

Spelling 
The EAL Department teaches spelling conventions to students throughout the school.  For those who arrive with
little or no English, spelling is taught in conjunction with My World topics and vocabulary. 

The EAL department teaches phonics, blending and spelling rules to younger students. This is not limited to
younger students and is often necessary for older students who may have big gaps missing from their learning of
the English language.

EAL teachers understand that there are four main ways in which students process the spelling of words:

The EAL Department is aware that most students rely principally on the first strategy, but that all can benefit from
using a range of techniques.  It also realises that individual difficulties with spelling may be due to a range of
factors, including poor eyesight, hearing difficulties, poor hand-eye coordination, anxiety, or emotional
problems. 

Initially, a similar approach is taken with students arriving in later years, but the EAL department endeavours to
teach students to be self-critical, to draft work and to use spell-checkers, dictionaries and thesauruses critically. 
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Homework policy
EAL follows the school homework policy. 

Assessment policy 
EAL follows the school assessment policy. 

Display 
EAL follows the school display policy. In addition, the EAL department displays work from students in all teaching
groups, they are encouraged to plan, draft and write work that demonstrates maximum effort at their current
level of ability. Work of all abilities and all age groups is displayed and is not expected to be perfect.

The gap between boys and girls in EAL

Extended writing 
Presenting, drafting, and completing tasks
Empathising with literary characters
Increasing their vocabulary range

Boys have a lower boredom threshold
Writing that is valued in classrooms is often girl orientated
Boys’ reading matter is less valued (girl teen novels are closer to school literature than Science Fiction or
computing matter)

The gap in achievement between girls and boys is more obvious with new young learners of English, generally,
boys are behind in:

Reasons
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